This article examines the implications of the use of computer-based tools and techniques within the humanities, a phenomenon which has exhibited considerable growth and popularity over recent years.
Knowledge production in the post-war period
In western countries, since the end of the Second World War (1939 War ( -1945 , long-established hierarchies and practices of scholarly knowledge production have been challenged by wider societal developments. Elsewhere (Wyatt et al, 2013) , I
have referred to these as growth, accountability, network effects, and technology. 'Growth' refers to the overall expansion of the university system, accompanied by an increase in overall numbers of students, staff and subjects. This increase was accompanied by greater diversity in students and staff, with more women, ethnic minorities and Moreover, such technologies are implicated in the above, as they are used to reach new audiences (in teaching and research), to facilitate collaboration between researchers, and to process the data used to monitor and evaluate research output.
These developments have already received a great deal of attention in the literature, particularly as they affect the STEM disciplines. Various labels have been assigned to them, including 'Mode 2 knowledge production' (Nowotny, Scott and Gibbons, 2001) , 'post-normal science' (Funtowicz and Ravetz, 1993) , 'technoscience' (Latour, 1987; Haraway, 1985) and the 'triple helix' (Leydesdorff and Etzkowitz, 1998) . In the next section, I turn to what these developments mean for the humanities, and to some extent also for the social sciences.
Defining digital humanities
Given my own background in another And, fourth, while these styles have emerged at particular historical moments, a new style does not completely replace the old ones (Hacking, 1992; Kwa, 2011; Radder, 1997 as a way of capturing some of the changes affecting the humanities and the social sciences.
We chose 'knowledge' because it is even broader than science and research. As already mentioned, in the English language, science is largely used to denote the 'hard' areas of enquiry such as physics, chemistry and biology. Research can be interpreted as goal-driven, specialised activities undertaken in universities or commercial labs.
Knowledge, however, is closer to the perception of scholarship familiar to those working in the humanities, and at the same time is familiar for a much wider range of people as knowledge is something used and produced in a variety of social settings. 'Virtual' is also an evocative term that aims to evoke more than the technological.
Following Brian Massumi (1998), we think of the virtual as 'a mode of reality implicated in the emergence of new potentials' (Wyatt et al, 2013, p.11) . Virtual knowledge is not simply that which is produced using digital tools or resources, but it 'invokes creativity, potential, and dynamism in combination with actual practices and understandings. It also /emphasizes the ongoing dynamics of change, both in the form and content of knowledge and in the craft of generating new knowledge' (Wyatt et al, 2013, pp.11-12) . . Project-based funding for DH is not only problematic for individual careers, but can also lead to discontinuities in the availability of re/sources. We need to learn from failed projects, as well as celebrate the successful ones (Dombrowski, 2014) .
Conclusion
There already exist many discussions 
